Emerging from the Pandemic:  Balancing Academic Rigor with Social Emotional Competencies Within Your PBIS Framework

Notes and Action Planning Guide

	What Phase of Recovery is your community in?



	Phase
	What it looks like
	What it feels like

	Immediate Crisis Response
	· Educational programing is interrupted or significantly disrupted. 
· Immediate safety procedures not yet established. 
· Lack of information or misinformation
	· Educators students and families may be confused, anxious or scared


	Initial Recovery
	· Schools are open (virtually or in person)
· Basic safety procedures are established and implemented consistently
· Educators may be learning new skills to support modified programming 
	· Educators students and families may be confused, anxious or scared
· Educators and students may be stressed as they learn new procedures and routines


	Intermediate Recovery
	· Schools are open (virtually or in person)
· Basic safety procedures are established and implemented consistently
· Resources, policy, and procedures are being developed to support educational programming
	· Educators students and families may experience fatigue, disillusionment, grief, loss, and a wish to return to the way thing were prior to the crisis


	Enhanced Implementation
	· Adapted procedures may become permanent
· Systems become more flexible and tailored to student and educator need
	· Educators, students, and families begin to develop trust in a system that is meeting their needs








	What Stage of PBIS implementation are you in?



	Getting Started
	Strengthening

	· There is an explicit commitment to implementation 
· Schools were not implementing with fidelity prior to the crisis 
· District or school teams are in training or action planning stages but have not yet begun schoolwide implementation
	Schools were implementing with at least tier 1 fidelity prior to the crisis 
Strong district commitment and infrastructure to support implementation at the school level exists
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	Immediate Crisis Response 
	Actions
	Resources

	Both Getting Started and Strengthening
	· Ensure physical and emotional safety of all 
· Implement clear communication and resource distribution plan
	Readiness and Emergency Management for Schools (REMS) offers a virtual tool kit to support school and district preparedness as well as topic-specific resources .




	Initial Recovery
	Actions
	Resources

	Getting Started 
	· Prioritize staff wellness

· Invest in positive, predictable, safe & equitable tier 1 classroom practices

	Staff Wellness webinar and DRAFT brief 

Supporting and Responding to Behavior Classroom Practices 

Building Habits for Classroom Practices Webinar and Brief

	Strengthening
	· Enhance existing tier 1 supports to teach & reinforce new protocols 
· Include mental health supports
	Supporting Schools During and after Crisis 

Teaching Social-Emotional Competencies through a PBIS Framework



	Intermediate Recovery
	Actions
	Resources

	Getting Started 
	· Invest in tier 1 practices school-wide to establish a positive, predictable, and safe environment 
· Use existing data to screen & match student to supports

	Staff Wellness webinar and brief 
Supporting and Responding to Behavior Classroom Practices 
Building Habits for Classroom Practices Webinar and Brief

	Strengthening
	· Refine tier 1 based on data 
· Enhance screening protocol 
· Develop/enhance tier 2 & 3 supports to match identified needs
	Data-based Decision Making

Systematic Screening 

Tier 2 and Tier 3 Overviews




	Enhanced Implementation 
	Actions
	Resources

	Both Getting Started and Strengthening
	· Use data to make ongoing adjustments to an evidence-based, trauma-informed & equitable continuum of supports

	Integrating a Trauma-Informed Approach within a PBIS framework
Culturally Responsive Field Guide
Integrated TFI Companion Guide




Based on your communities crisis recovery phase and your level of PBIS implementation, Identify your key priorities and action steps right now:





	How do we organize supports to meet new student need?
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Academic Rigor vs Mental Health and Wellness- Which do we need more right now?




· “Normal” in high school includes academics and even some stress. 
· Maintaining academic routines can reduce stress and uncertainty. 
· Holding high (but appropriate) standards with encouragement and support communicates trust and confidence in student abilities
· Providing flexibility on modality and timing allows for unexpected issues without modifying expectations
· Teaching self-management and wellness strategies and prompting students to use them allows students to handle stressful situations

Instruction is a Protective Factor
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	Tier 1: Build on what you have! 



	
	Description
	SEB Examples
	Academic Examples

	
Connect

	Enhance relationships among educators, students, and families to promote effective communication during times of disrupted learning. 

Check in with students daily and with families regularly to identify support needs as they emerge
	· Positive Greetings at the ”door”
· Individual and small group “check ins”
· Peer-peer connection time in breakout groups

	· Structured group activities
· Represent student culture/experiences in curriculum


	
Screen





	Formally or informally screen to efficiently identify students who need more support (related to health, safety, SEB needs, academic concerns).

	· Review existing data (e.g.,  attendance, climate surveys) to determine need
· Family/student wellness check
· Formal SEB screener

	· Frequently identify academic need through existing data (e.g., course grades)
· Ensure students and families have access to academic data 


	





Support

	Establish a safe environment (in class and/or online). 

Teach, prompt, and acknowledge predictable routines, positive expectations and SEB skills. 

Bridge expectations (teach connections) across settings (e.g., home, school, community).
	· Physical arrangement organized and matches instructional needs
· Use matrix to define expectations 
· Teach predictable routines e.g., class entry routines and warm ups
· 5:1 ratio of positive: neg comments 
· Teach and model routine for asking for help and wellness 
	· Incorporate academic routines into matrix
· Clarify learning goals 


	



Teach



	Effectively teach and prompt critical academic skills, and actively engage students in learning. 
Prompt and reinforce expectations and SEB skills throughout instruction. 
Provide positive and supportive feedback to support skill development.

	· Active engagement 
· Prioritize SEB skills that provide access to and support academic growth

	· Prioritize key academic skills
· Offer flexibility on mode/timing and hold high expectations 
· Engage a gradual release model
· Frequent feedback


	


Monitor



	Continue to monitor implementation and safety, health, SEB, and academic needs to (a) enhance supports for all students and (b) identify students who require more support (Tier 2 or Tier 3) over time. 
Match the intensity of monitoring to the intensity of need.
	· Collect and use data on student engagement and SEB skill use
· Develop boosters/practice for areas of need
· Celebrate areas of success 

	· Regularly monitor comprehension
· Ask students what is and is not working!  
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Share Your Practices Here! 



[image: ]More is not Better!
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3 Simple Practices that Do it All! 
· Positive Greeting at the “door” 
· Active Engagement
· Specific Feedback 5:1 Ratio






Identify priority practices that promote BOTH wellness and academics that you can use to intensify Tier 1: document those here.





	Data to Guide Implementation





	Fidelity Data
	School-Wide
	Classroom 

	In-Person
	TFI
	CMOT

	Remote or Hybrid
	Remote TFI Walk-through
	CMOT for Remote or Hybrid
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Integrated TFI Action Planning Guide

	Outcome Data
	Observed
	Perception 

	In-Person
	ODR
Time out of Class
Grades
	School Climate
Screeners

	Remote or Hybrid
	Attendance and Engagement 
	School Climate for Remote or Hybrid



[image: ]Using Data in High Schools
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Identify Fidelity and Outcome measures that align with your selected practices: Document data source and implementation plans here.





Wrap up Thoughts and Key Action Plan Items
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Effective Instruction as a Protective Factor

During the COVID-19 pandemic, educational and mental health leaders have expressed growing concern
about academic learning loss and the effects of
the public health crisis and social isolation on

social, emotional, and behavioral (SEB) wellness. Behavioral (SE8)
The most supportive approach to addressing Support

these concerns recognizes the reciprocal Improved Improved
'Academic Skills SEB Skills

Effective Social,
Emotional, &

relationship between effective instructional
practices and SEB supports, as illustrated by the figure to the right.

Effective academic instruction and SEB supports (a) create positive, predictable, and safe learning
environments and (b) facilitate growth in key academic and SEB skills—important protective factors for
wellness. This practice brief (a) describes how effective instruction may function as protection to mitigate
risk and (b) provides implementation tips for school leaders, coaches, and educators.

How is Academic Instruction a Protective Factor for Wellness?

Effective academic instruction can be a protective factor for student wellness, mitigating competing risk
factors. In contrast, ineffective instruction may exacerbate competing risk factors. When educators (a)
create an effective context for learning, (b) emphasize appropriate content, and (c) use data-driven
instructional practices, all students are likely to experience academic and SEB benefit, which contribute to
wellness.

Create Effective Context for Learning
Creating an effective context for learning sets the stage for effective instruction, positive academi
outcomes, and positive health outcomes (CDC, 2009). Positive, safe, predictable, and welcomi

‘e educators

environments enable educators to teach and students to be better prepared to learn. Effecti >

engage in the following protective practices to address competing risk factors.
+ Positively greet and welcome students into the |+ Unwelcoming environments where students /\

Protective Practices Competing Risk Factors b’

lesson (learn more') lack positive relationships with teachers are risk
factors for poor outcomes (Gubbles et al.,

2019) \/

Positive Behavioral Interventions & Supports (PBIS)

wwwpbis.org
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Habits of Effective Classroom Practice

Habits are predictable and regular responses to cues in our environment. In *The Power of Habit,” Charles
Duhigg (2012) described how we develop habits through cue-response-reward loops. For example, we say.
“Thank You" (response) when someone holds the door (cue), and we may hear "you're welcome” or see a
smile in return (reward). We read or hear words (responses) based on unique combinations of letters or
sounds (cues), and we receive information (reward). In other words, we develop habits by experiencing
antecedents, behaviors, and consequences—the ABCs of behavior. Consider the following examples.

Antecedent Behavior Consequence
Example 1 public Wear mask and maintain | Avoid germs and receive
1 s safe distance positive attention
Example | In line ata grocery store Child repeatedy asks )
2 with candy stocked shelves | (screams) for candy inline | "2re" gives child candy
Example | Child repeatedly asks ] ; )
i ey e Parent gives child candy | Child stops screaming

In each example, the behavior becomes a habit through repeated practice of the ABC sequence. Habits
are maintained because they work (., result in occasional reinforcement). I this brief, we discuss how we
(@) develop habits of effective classroom practice and (b) expand effective habits in our schools, districts,
and states.

How can we develop habits of effective classroom practice?

Although we can develop habits accidentally (e.g., give child candy to escape screaming), we can also use
our knowledge to develop effective habits intentionally. For example, consider the parent in Example 3.

Instead of continuing to give their child candy to avoid a tantrum in line, the parent may change t
antecedent, engage in a different behavior, and experience a different consequence (see example below).

Antecedent Behavier Consequence
mg"’" Parent chooses candy-free | Parent engages child in “line | Parent avoids screaming /
(revisedy | checkcout ine atstore game" while wai and enjoys child's att

the parent in this revised example, we can modify our own ABCs to develop habits of effective
practice in our classrooms. We do that by starting with simple practices, setting ourselves up for succes
building effective habits, celebrating accomplishments, and sharing.with others.

Positive Behavioral Interventions & Supports (PBIS)
wwwpbis.org
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Integrated Tiered Fidelity Inventory
Companion Guide

This guide is intended to support school teams, coaches, and trainers working to focus on cultural
responsiveness and support for mental health and wellness within the PBIS framework while also
navigating the ongoing challenges of the 2020-2021 school year. Implementing PBIS with fidelity while
actively engaging and elevating stakeholder voices creates a prosocial and supportive community that
serves as the foundation for mental health prevention, facilitates culturally relevant and equitable
implementation and outcomes, and creates environments that supports effective instruction. Throughout
this guide we use social, emotional, and behavioral (SEB) to describe interventions and outcomes related
to social, emotional, behavioral, mental health, and wellness. This companion guide is not an additional
fidelity of implementation measure. It is an action planning tool to use alongside the validated TFI to
focus PBIS implementation to better meet the complex needs of students and staff.

This document combines guidance from multiple existing sources into one integrated document. This
guide incorporates the big ideas found in the
Trainers and Coaches’, the Interconnected Systems of Support Action Planning Field Guide?, The

Returning to School during and after Crisis Guide®, as well as the Teaching Social Emotional Competencies
within the PBIS Framework Brief*. This document is intended to provide teams with efficient access to the

core ideas and key action steps in each of these areas and is not intended to replace these individual
guides. For in depth content, examples, and planning in any of these specific areas, teams should refer to
the full documents linked above.

To use this guide, we recommend teams complete the following steps: / \

1. Complete the TFl in accordance with its validated scoring (available at mmu.;ﬂmanps_ug,} in
person or remotely®

2. Use the Integrated Companion Guide as an action planning guide to improve or enhance PBIS /
implementation. Team may use the whole guide or select specific items for focus.

Use topic specific guides (as needed) to learn more about specific areas of implementation. /

4. Develop a detailed action plan using the information gathered from the TFl and the companion
guide.

w
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